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Important Links

● Padlet

● Module 2 Google Form

● Module 2 Jamboard

https://padlet.com/nickkisnider/dyslexia-grant-modules-1-4-hnspe4bhgox1e1of
https://docs.google.com/forms/d/e/1FAIpQLSc306hmb8AB46BUBeGlcsngkluYqFCXLBbSMA2Kh1MlFTPaJQ/viewform?usp=sf_link
https://jamboard.google.com/d/1DJKTsYg93m8xjKjyY5KE2A5XadxphKOJPVbC37K7QWA/edit?usp=sharing
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● Parking Lot Questions
● Dyslexia Definition
● Indicators
● Importance of Early Intervention
● The Dyslexia Paradox
● Simple View of Reading
● MTSS and Reading
● Assessment types
● Special Education and 504 eligibility

Agenda
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Need to Know

The distinction between these three terms is critical as we deal with young students and often 

students in the early grades. 

Language delays occur when a child has not met the developmental milestone for speech, language, and pragmatics 

(the social use of language).  They may respond to speech and directions, but they do not imitate or perhaps initiate 

speech.  Some children can be delayed from 6 mos. to a year, but generally they catch up. A screening will determine if 

their speech motor functioning is normal and they are responding to sounds and speech in their environment.   

Language differences occur when the child’s speech and language have sound substitutions, varied phrasing and 

or a different dialect.  When a student’s speech does not match the language of the primary culture, they can be 

considered to have a language difference.  Examples include sound substitution by a Spanish speaker, varied phasing by 

a Chinese speaker or a different dialect by an Australian speaker.   

Language disorders are identified after the student has had a comprehensive assessment and needs remedial 

support to work toward the development norms. Language disorders may be concomitant with autism, special learning 

disabilities or other health impairments.  The disorder occurs in receptive language and/or expressive language in the 

use of oral communication. 
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● Specific learning disability with a neurobiological origin 
● Difficulties with accurate and/or fluent word recognition
● Poor spelling and decoding abilities
● Cannot be explained by poor vision or hearing, lack of motivation or 

educational opportunities.

International Dyslexia Association, 2002

Dyslexia: Defined



7



88

The Importance of 
Early Diagnosis

“Reading failure is one of a small group of 
public health problems that we have the 
ability to detect reliably early on, treat 
effectively, and even perhaps prevent. We 
must ensure that each child who is not 
learning to read in the first year or so of 
school is identified and treated. It is now 
possible to protect children against 
reading failure, but in order to do so, such 
children must first be identified. The 
earlier the diagnosis is made the better 
the results.”(Shaywitz, 2003, p.141)
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The Dyslexia Paradox

The Dyslexia Paradox by Nadine Gabb

• Not all children who struggle to read qualify for a dyslexia 
diagnosis

• Poor vocabulary and oral listening comprehension skills can 
impact reading development especially reading fluency and 
comprehension.

https://youtu.be/GEbTEt1HHNE
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Decoding
Language 
Comprehension

Reading 
Comprehension

The Simple View of Reading
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RTI²and Multi-tiered Systems of Support (MTSS)Definition of MTSS

https://www.cde.ca.gov/ci/cr/ri/mtsscomprti2.asp
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Response to Intervention

Tier 1- Universal Screening 

● All students participate in high quality research based reading instruction in general education

Tier 2-Progress Monitoring: Targeted Small-Group Intervention

● Small group with 1 teacher to 5 students

● Interventions for 4-8 weeks

● Approximately 15% of population

Tier 3- Individualized Intervention with Intensified Progress Monitoring

● Students with most intense needs about 2-5% of population

● Small group 1 teacher to 3 students

California Dyslexia Guidelines, (2017) p. 46-48

Tiered System of Support
These tiers occur in the general education setting.

https://www.cde.ca.gov/sp/se/ac/documents/cadyslexiaguidelines.pdf
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Why is evaluation 
important?

• Diagnosis

• Intervention 
planning

• Documentation (for 
special education 
eligibility)
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Assessments conducted in General Education by the teacher

● Screening

● Diagnostic Assessments

● Progress Monitoring

- Interim Assessment

- Formative Assessment

- Summative Assessment

Assessments within a Multi-Tiered System of Support
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Assessment

“Parents and educators 
desperately want a single 
measure that can be 
administered to make the 
call of dyslexia. But such a 
measure does not exist.” 
(Odegard, 2019)
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Making Sense of Reading Assessment

https://ies.ed.gov/ncee/edlabs/regions/southeast/blog/2020_03_06_early_reading_terms.asp
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● 3 times a year in reading, math and behavior (students below benchmarks are often labeled as “at risk”)

● to  all students in the general education setting during the same screening period.

● to identify risk of developing reading difficulties

It is NOT…

● a diagnostic assessment

● designed to tell you WHAT that support should be

● a mastery assessment to be used for grading.

Screening assessments
A Universal Screener is administered….
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● To students who have been identified as “at risk” on the universal screening test.
● To measure a specific set of skills in order to pinpoint what to teach next
● And, the data is used to create a plan of action and instructional next steps

They are NOT….
● Used to diagnose a learning disability
● Given to all students

Diagnostic Assessments 
A Diagnostic Assessment is administered ….
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Hierarchy of Skills for Diagnostic Assessment       (Adapted from the AIM Institute for Learning and Research)

Grades
2-5

Grades
1-2

Grades
K-1
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Interim Assessments

● Used to evaluate student knowledge 

relative to a specific set of academic goals 

within a limited timeframe.

● Can be used to aggregate data at critical 

points in the learning cycle which allows a 

broader set of purposes than both formative 

and summative assessment.

Formative Assessments

• Used by teachers to provide 
corrective feedback, guide 
instruction and improve the 
students’ understanding, 

Summative Assessments
• Administered  near the end of an 

instructional unit  or school year to 

help them answer the question, “What 

did students learn?”

Progress Monitoring
Used to monitor student progress throughout the year

Understanding Formative, Interim and Summative Assessments

/

https://www.nwea.org/blog/2017/understanding-formative-interim-summative-assessments-role-student-learning


22

Reading Disorders vs. Dyslexia

● Not all children who struggle to read have 

dyslexia.

● Some students may have missed out on 

instruction due to COVID or other absences.

● Students may have language processing 

disorders, or memory disorders.

● Others may struggle with reading 

comprehension or fluency.

● English Language Learners may lack exposure to 

English. 

● The  general education teacher should not 

diagnose dyslexia.

What are reading disabilites?

https://www.understood.org/en/articles/types-of-reading-disabilities
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● Students who are not showing growth through intervention may require instructional 

modifications beyond the core curriculum and may need  special education services. 

● This evaluation is conducted by professionals with specialized credentials such as a 

School Psychologist, Speech and Language Pathologist and the Special Education 

Teacher.

● RtI cannot be used to delay or deny a timely initial evaluation to determine special 

education eligibility (OSERS, 2011)Response to Intervention Memo

Formal Psychoeducational Assessment

https://sites.ed.gov/idea/idea-files/osep-memo-11-07-response-to-intervention-rti-memo/
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Special Education Eligibility

“Specific learning disability means a disorder in one or more of the basic 

psychological processes involved in understanding or in using language, spoken 

or written, that may have manifested itself in the imperfect ability to listen, think, 

speak, read, write, spell, or do mathematical calculations, including conditions 

such as perceptual disabilities, brain injury, minimal brain dysfunction, dyslexia, 

and developmental aphasia.

The basic psychological processes include attention, visual processing, auditory 

processing, phonological processing, association, conceptualization and 

expression.”

Dyslexia Eligibility
5 C.C.R. § 3030(b)(10):
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Phonological 
Processing

• Phonological processing refers to 
the brain’s ability to manage and 
manipulate phonemes, and to attach 
meaning to sounds in both spoken 
and written language.

• These skills include phonological 
awareness, phoneme identification, 
phoneme memory, rhyming, 
blending, segmenting and sound 
deletion.
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Education Code § 56334

● Students suspected of having a specific learning disability 

should be administered assessment tools that assess 

phonological processing.

● School Psychologists and Speech and Language 

Pathologists will most likely administer these assessment 

tools.
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The following areas should be considered…

● Background information such as developmental history, family history, review of records)

● Observations of student in all settings

● Intelligence (only for discrepancy model) oral language abilities are considered best 

predictors of reading and spelling.

● Oral Language Skills

● Word Recognition

● Decoding

● Spelling

● Phonological Processing

● Automaticity/fluency skills

● Reading Comprehension                                   

● Vocabulary Knowledge                                                                     Testing and Evaluation

What should be included in a comprehensive 
evaluation?

https://dyslexiaida.org/testing-and-evaluation/
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Read the assigned section of the Psycho-educational Report and the 

Learning Environment Intervention Report. Share Insights from these 

reports.

Jigsaw Activity and Breakout Room

Break Out 

Room 1

Page 4 Significant Additional Information

Break Out 

Room 2

Page 5 Assessment of Identified Strengths

Break Out 

Room 3

Page 6 Assessment of Identified Weaknesses

Break Out 

Room 4

Page 7 Grid of Academic Skills Battery Composite
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Standardized Assessments used for Phonological Processing

● Comprehensive Test of Phonological Processing in Reading (CTOPP) (Pro-ED. Inc), Ages 5-adult 

● Test of Phonological Awareness (TOPA) (PRO-ED, Inc), K-2nd Grade 

● The Phonological Awareness Test (PAT) (Linguisystems), ages 5-7 

● Feifer Assessment of Reading (FAR) (Par, Inc), ages K-adult 

● Hodson Assessment of Phonological Patterns-Third Edition (HAPP-3) (PRO-ED, Inc), Ages 3-8 

● Language Processing Skills Assessment  (TAPS-4) (WPS Publishing) Ages 5-21

Comprehensive Evaluation of Dyslexia 
Assessment Tools used by School Psychologists and Speech and 
Language Pathologists
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Standardized Reading Assessments

● Woodcock Johnson IV
● Wechsler Individual Achievement Test IV
● Kaufman Test of Educational Achievement (KTEA-3), 3rd ed.
● Gray Oral Reading Tests, 5th ed. (Rate*, Fluency*)
● Brigance Comprehensive Inventory of Basic Skills (CIBS II)

Assessing Reading Performance 
Used by Special Education Teachers and/or School Psychologists

Dyslexia in Schools Assessment and Identification

https://www.readingrockets.org/article/dyslexia-schools-assessment-and-identification
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English Learners

● Often times is is difficult to distinguish between poor English reading 

skills that result from dyslexia or reduced exposure to English.

● Additional steps should be taken when evaluating English learners:

❖ Home background

❖ Developmental history

❖ Educational history

❖ Language Proficiency

California Dyslexia Guidelines, 2017 p. 33-36

https://www.cde.ca.gov/sp/se/ac/documents/cadyslexiaguidelines.pdf
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Individual Education Plan (IEP) Eligibility and Smart Goals

● The IEP team: Administrator, general education teacher, special education 

teacher, other school personnel (school psychologist, speech language 

pathologist, nurse, occupational therapist), and parent meet to determine 

eligibility.

● The results of the psychoeducational evaluation determine areas of deficit for 

the students.

● Smart goals are then written for the areas of deficit.

● Services and supports are the decided upon by the IEP team based on the 

goals.  
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Dyslexia and Section 504
Eligibility Determination 

Major life activities include, but are not limited to, caring for 
oneself, performing manual tasks, seeing, hearing, eating, 
sleeping, walking, standing, lifting, bending, speaking, breathing, 
learning, reading, concentrating, thinking, communicating, and 
working.

Americans With Disabilities Act, 1990

● has a physical or mental impairment which substantially limits 

one or more major life activities,

● has a record of such an impairment, or

● is regarded as having such an impairment. 28 CFR Sec. 36.104

https://www.ada.gov/law-and-regs/ada/
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Section 504 Plan Eligibility 

● Assessments used for a 504 may include: observations, review 

of student work, review of school records, observations of the 

student, interviews with teachers, students, parents, other 

assessment data from diagnostic and progress monitoring 

assessments.

● The 504 team consists of the site administrator, general 

education teacher, other school personnel (counselor, nurse) 

and parent.
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Activity-Case Study

Respond to the prompts on the case study template for Issac.
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Check for Understanding

● What did you learn?

● What stood out to you?

● How can you use this information on assessment and eligibility 

with your candidates?

● Please summarize what you learned listening to the group 

activity.

Google Form Module 2

Padlet

https://docs.google.com/forms/d/e/1FAIpQLSc306hmb8AB46BUBeGlcsngkluYqFCXLBbSMA2Kh1MlFTPaJQ/viewform?usp=sf_link
https://padlet.com/nickkisnider/dyslexia-grant-modules-1-4-hnspe4bhgox1e1of
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Recommended Resources to Expand Knowledge in Assessment of Dyslexia

Dyslexia in the Schools:  Assessment and 

Identification

Hasbrouck-Dyslexia Webinar

https://drive.google.com/file/d/1vFB1jkC-pdP5E5Bv2pYOWgR1Rh7Fmwjv/view?usp=sharing
https://drive.google.com/file/d/1vFB1jkC-pdP5E5Bv2pYOWgR1Rh7Fmwjv/view?usp=sharing
https://drive.google.com/file/d/13eTf9LZH_l-2XWcaCvGm5B7sqB4TCZum/view?usp=sharing
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Now that we have assessed….

In module 3, we will learn about Structured 

Literacy instruction and evidenced-based 

instructional strategies to use with students 

with dyslexia and struggling readers. 
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